DRAFT
Pensans ARB Curriculum Overview

UNDERSTOOD

Our Aims

At Pensans Community Primary School, we are determined to provide every child with a
curriculum that recognises them as unique, understood, unlimited individuals. The Pensans
vision is for all children to be recognised and valued as individuals with unlimited
potential. We work closely with parents and the community to achieve the best outcomes
and help children become confident ambassadors and positive members of the community.

In our ARB, we strive to:

e Support children in overcoming barriers to learning and developing skills for
independence.

e Place communication, interaction, and independence at the heart of all learning.

e Create an inspiring, nurturing environment where children feel Safe, Happy, and ready to
Learn.

e Embed the Pensans CARES motto in everything we do: Aspirational, Relationships,
Experiences, Success.

 Provide an education that changes lives through increased aspiration, access, and
opportunity.



Unit Organisation

The Pensans ARB provides specialist provision for primary aged children with Education,
Health and Care Plan (EHCP). All pupils are neurodivergent and have communication and
interaction challenges, and require a personalised, highly-structured curriculum.

Children in the ARB are supported through:

e Small group and 1:1 teaching using visuals, Makaton, and structured routines.

« Sensory-friendly environments including calm zones and movement breaks.

A balance of formal learning, play-based learning, and life skills experiences.

* Consistent timetables with neurodivergent friendly visuals and pupil-friendly icons.

« Integrated mainstream opportunities such as PE, assemblies, and topic-based learning
where appropriate.

Each child’s timetable is adapted to meet EHCP outcomes, learning style, and sensory
profile.



Directed Activities

Curriculum through focused
discussion and group activities

Enhanced Provision

Curriculum through resource stimulus,
interactive display, visits and visitors

Continuous Provision

Curriculum through high quality
indoor and outdoor learning environment

Approaches to Teaching

 Total Communication approach: speech, Makaton, visuals, communication aids.
e Social Thinking and Social Communication strategies woven into daily routines.
» Sensory diets embedded into the school day.
« Consistent expectations based on the three Pensans rules:
1. Follow instructions with thought and care.
2. Respect everyone and everything.
3. Show good manners at all times.
« Life Skills afternoons (Mindful Monday, Chooseday Tuesday, Wonder Wednesday,
Thoughtful Thursday, Fizzy Friday).
« Visits and experiences: Forest Schools, local gymnasium, farm and garden visits, and
community learning.



Our Curriculum

The Pensans ARB curriculum blends:

e National Curriculum subjects (adapted and personalised).

» Real PE framework for physical development.

 Continuous provision for exploration and independence.

» Life skills: cooking, shopping, travelling safely, and caring for ourselves and
others.
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Together We Wonder: Who Am I, Who Are You?
Porthmeor Autumn Term Medium Term Planning

Overview

First hand experiences

Environment and Community

In the first few weeks, EYFS children will focus on be-
coming familiar with their new school setting, including
their classroom, outdoor areas, and wider school envi-

ronment. They will begin to build relationships with
peers and adults through supported play, routines, and
shared experiences.

Daily activities will help them leam key transitions such
as snack time, toileting, and group sessions, using visual
supports and gentle adult guidance. These experienc-
es will lay the foundation for confidence, independ-
ence, and a sense of belonging in their new leamning
community.

Children will take part in engaging first-hand experi-
ences such as Bucket Time (Attention Autism), forest
school, and outdoor learning, designed to spark
curiosity and build attention skills.

They will explore sensory-rich environments through
activities like parachute games, nature walks, and
collaborative play. These experiences will help
them become familiar with daily routines, peers,
and the wider school setting, including hav-
ing lunch in the hall and transitioning between
spaces.

Each invitation of play will support communication,
emotional regulation, and confidence in navigating
their new leaming environment.

As a new group of peers, Porthmeor Class will begin to
build a sense of community through shared routines,
play. and exploration. They will become familiar with

their classroom, outdoor spaces, and the wider school
environment, including the ARB, fostering confidence

and belenging.

Daily experiences will support respectful interactions,
turn-taking, and awareness of others in shared spaces.
These foundations will help children feel safe, con-
nected, and ready to engage with their learning jour-
ney as part of the school and ARB community.

Our circle time stories will be...

MY BODY
i
Quie,




Personal, Social, Emotional Development

Focus: Identity, Belonging, and Outdoor Expleration

Porthmeor

Week 1: Who am | and exploring our environment

C and =s

Social, Emotional and Mental Health

& Sensory and/or physical needs

P Cognition and Learning
. Exploring and understanding the new .
environment through sensory-rich, child-
led discovery.
. Beginning to follow simple routines and .

sequences using visual prompts and natu-

ral materials

Using gestures, signs, symbols, or speech .
to express needs and preferences during

transitions and play.

Listening and responding fo greefings, .
instructions, and peer inferactions with
adult modelling and visual support.

Feelin;

Beginnin:

safe and seffled in a new space .
through consistent routines, calm adult
presence, and access to regulation fools.

fo form relationships with peers |
and adults through shared outdoor expe-
riences and genfle social rituals.

Regulafing through movement and senso-
ry play in nature-based activities such as
barefoot trails, water play, and climbing.

Developing independence in self-care
routines like dressing, toileting, and snack
prerfulchon with visual and physical sup-
port.

Self regulation

Focus

Supporting children to
understand and man-
age their emotions and
impulsesin nature
through calm, reflective

Activity

Create a calming out-
door nook using hatural
textures (logs, leaves,
pinecones) where chil-
dren canrefreai and self-

Environment

A quiet, Thourghrlully
arranged oufdoor
space with open-ended
sensory materials and
visual emotion prompts
made from natural re-

Adult Role

Model emofional lan-
guage ang co-
regulation through gen-
rle\meracn%n's. ﬁsewe

andrespond to chil-
dren's cues, allowin:

EYFS Link

Children begin to show
awareness of their feel-
ings and begin to regu-
late their behaviour with

Evidence of learning

Observation notes of children using sensory tools or calming
strategies during outdoor fransifions.

Photographs of children engaging with emotion stones or quiet
spaces in nafure.

experiences. soothe. Offer emotion
stones and nature mirrors | sources. space for self-regulation | o4 support
I]Oha";rag;f’o%‘%ﬁ.%g;‘e?" fo develop naturally. Logs tracking use of regulation tools like Bear Cards or safe spac-
ness. es.
Managing self
Focus Activity Environment Adult Role EYFS Link Evidence of learning

Developing independ-
ence and confidence
through outdoor rou-
fines Using  natural,
open-ended  re-
sources.

"All About Me" nature
baskets - children collect
and curate items from
the  environment that
represent their interests,
feelings, or identity.

Qutdoor stafions with
visual prompts made
from naiural materials
(e.g., wooden discs,
stones) to guide  rou-
fines such as hand
washing, snack
prepardtion, and dress-
ing.

Support children in
making choices, using
visual ~ schedules, and
engaging in real-ife tasks

wil ?en le encourage-
meniand minimal
intervention.

Children begin to
understand Their own
needs and follow simple
roufines with guidance.

Photographs of children independently completing outdoor
roufines (e.g.. putting on wellies, washing hands).

Annotated visual schedules showing steps completed with or
without support.

Observation notes on children making choices or showing persis-
tence in nature-based tasks.

Building relationships

Focus

Forming posifive
attachments and
learning fo interact with
others fhrough shared,
meaningful experiences
in nature

Activity

Facilitate small

xperiences suc!
collaborative pebble
painting, shared fruit
gathering, and
storytelling circles under
frees to encourage

entle conversafion and
urn-tal

roup

Environment

Qutdoor spaces
arranged fo invite
connection—natural
sealing circles, shared
baskefs of open-ended
materials, and quiet
zones for peer
interaction.

Adult Role

Observe and sensitively
_suPpon peer N
interactions, modelling
respectful
communication and
allowing space for
children fo navigate
social moments inde-
pendently.

EYFS Link

Children begin fo show
interest in others,
respond fo familiar
adults, and engage in
parallel or cooperative

play.

Evidence of learning

Photographs of children interacting with peers during shared
activities like pebble painting or fruit picking.

Observation notes capturing moments of turn-taking, helping, or
inifiating social interaction.

Peer inferaction logs noting who children choose to play or work
with.




Communication and Language

Focus: Identity, Belonging, and Outdoor Exploration

Week 1: Who am | and exploring our environment

Porthmeor

& Cognition and Learning

C and

Social, Emotional and Mental Health

@ Sensory and/or physical needs

. Engage in sensory-rich exploration of the | e
outdoor setting, discovering where things
are, what materials are available, and

how to use them.

. Children begin to follow visual schedules
and step-by-step prompts for daily rou-
fines like snack fime, hand washing, and

Use gestures, signs, symbols, or speechto | e
communicate with adults and peers dur-
ing transitions and play.

Begin to respond to greetings, instructions,
and peer interactions, supported by visual | ®
cues and adult modelling.

Children are supported to find comfort in
familiar routines, calm spaces, and con-
sistent adult presence as they adjust to
the new setting.

Through shared experiences like nature
walks or group songs, children start to

build trust and connection with peers and

Children access sensory-rich outdoor ac-
tivities (e.g.. barefoot trails, water play,
climbing logs) to support regulation and
engagement.

Children begin to parficipate in dressing,
toileting, and snack routines with visual
and physical support, usng natural mate-

tidying up. adults. rials where possible.
and
Focus Activity Environment Adult Role EYFS Link Evidence of learning
Read You A calm, curiosity-fich Model active listening Children listen attentive- | ®  Photographs of children engaging in shared storytelling and

Develo| Finﬁ; listening
and attenfion skills
through shared storytell-
ing and nafure-based

Choose outdoors in a
storytelling circle. Pause
fo invite children fo

outdoor space with
natural seating, open-
ended materials, and

and extend children’s
ideas with open-ended

questions. Use visual sup-

ly and respond to what
they hear with relevant
comments or actions

responding to prompts.

Observation notes on children's attention, turn-taking, and re-

exploration. choose from the book visual prompts to sup- ports and gestures to.
and then find or create Eorl listening and fum- | reinforce understanding. | during group interac- sponses to questions.
'he'iv o\?m v?rsfoF ::Jsing aking. fions.
natural materials (e.g. i i i i
"Wou choose a homg " ®  Child voice or s§nbed responses showing understanding and
let's build it with sticks!"). engagement with the story.

Speaking
Focus Activity Environment Adult Role EYFS Link Evidence of learning
Encouraging expressive | Children explore the A nature-inspired home | Model rich vocabulary Children express their ®  Photographs of children engaging in role play, showing gestures,

language and vocabu-
lary development
through imaginafive,
nature-based play.

home comer outdoors,
enriched with natural

fabric scraps, pine-
cones). After readi
Choose, the:
scenes from the book—
choosing who they live
with, what they eaf, and
where they go—using
props and storytelling.

corner sef up in the

classroom and/or forest

area, with baskets of

redl-life and natural

items to spark conversa-

h:IJn and imaginative
lay.

and senfence siruciures.
Encourage children to
narrate their play, ask
questions, and share
ideas with peers. Use
me 1s from the book
o extend language
e.g. "You chose To live
in a freehouse—what's it
like inside?").

ideas and feelings
about their experiences
using full sentences,
including use of past,
present and future tens-

5. and making use of
conjunctions, with mod-
e\hnﬁ and support from
adulfs.

facial expressions, or use of communicafion aids (e.g., comm
boards, Makaton).

Observation notes on nenverbal communication such as point-
ing, signing, or symbolic play fo express ideas or choices.

®  Adult-scribed speech bubkbles or captions capturing children's
intentions, choices, or imaginative contributions during play.




Literacy

Focus: Identity, Belonging, and Outdoor Exploration

Week 1: Who am | and exploring our environment

Porthmeor

fing [e.
mgﬂ!ev

. Beginning fo recognise and respond fo

environmental print and labels in the sef-
% name stones, snack signs, frail
5).

with adulfs and peers, using gestures,
pointing, or vocalisations to participate.

recognition, story stones) to support emo-
fional expression and identity-building.

&L Cognition and Learning C and Social, Emotional and Mental Health @ Sensory and/or physical needs
[~ =)
. Exploring eary mark-making and symbolic | ® Using signs, symbols, or speech fo de- . Building confidence to share ideas, pref- Engaging in tactile literacy experiences
representation using natural matenals scribe pictures, objects, or actions during erences, or stories through drawing, mark- such as fracing letters in sand, painting
(e.g., sticks, stones, mud) in ouidoor spac- shared literacy experiences. making, or choosing boaoks. with mud, or using textured materials.
es.
Engaging in storytelling and book-sharing | e Using literacy-based activities (e.g., name Developing fine mator skills through out-

door wiifing tocls (e.g.. chalk, sticks, brush-
es) and adapted mark-making stafions.

understand story struc-
ture and meanin,

forest setting. Children

with numbered story

Model expressive read-
m? and guide children in
re’

understanding of stories

Comprehension
Focus Activity Environment Adult Role EYFS Link Evidence of learning
Supporting children to Read The Gruffalo in a Outdoor Gruffalo trail Children demonstrate .

Photos of children engaging with story stations.

Supporting children to
recognise and engage
with environmentd! print

Use You
Choose outdoors. Create

Outdoor reading area
with labelled baskets of
natural items and phon-

Meodel sound blending
and segmenting. Support
children in idenfifying

Children begin to recog-

refell the story using natu- " i ~ eling using props. Ask ;. - i il
through sensory s?oryle\l- ral props (€.0. 10g pile sm}ﬂons and tactile ma open-ended questions fo by retgll\ng and se Observations of sequencing and recall.
ing innature. house, pinecones for ferials fo represent key | deepen understanding. | quencing events. .
rickles, leaves for the scenes. ®  Story maps made with natural materials.
orest), Encourage se-
quencing and récall.
Word Reading
Focus Activity Environment Adult Role EYFS Link Evidence of learning

®  Photos of children matching words to items.

sensory exploration, and
book-inspired mark-
making.

movements to build gross
motor control and pre-
wiiting shapes.
Interacfive nature-based
wiifing station, where
children create usin
sticks, mud, chalk, or fruit

stamps.

paper, mud frays), visual
prompfs from You
Choose and The Gruffa-
lo, and space for Squig-
gle While You Wiggle
maovement.

linking them to writing
shapes. Encourage pur-
poseful mark-making
and scribe children’s
ideas fo show how spo-
ken words become writ-
ten ones.

showing increasing con-
trol and intention in their
wiiting.

fions.

labels for natural items . m . i i
and inifial sounds e.g. "apple,” "leaf," ics prompfs (e.g. sound | initial sounds and match- nise familiar vfolds gnd Notes on phonics engagement and seund recegrition,
through nature-based log") and encourage stones, letter leaves). ing words to objects. inifial sounds in their - " .
exploration. children to match of environment. Sound hunts orinifial sound sorting activities.

sound out words. Infro-

duce inifial sounds

through playful phonics

games in nature.

Writing
Focus Activity Environment Adult Role EYFS Link Evidence of learning
Supporting children fo Squiggle While You Wig- | An engaging outdoor Lead Squiggle sessions Children begin to use ®  Photos of children parficipating in Squiggle While You Wiggle.
develop early wrifing gle sessions outdoors, wn‘ﬂn? area with natural | with enthusiasm, model- | marks and lefters to
skills inrough movemient, | Using ribbons and large | fools [sticks, stones, leal | ling movements and communicate meaning. | e examples of nature-based writing or mark-making

Transcripts of adult-scribed stories and children's verbal contribu-




Phonological awareness

Focus: Identity, Belonging, and Outdoor Exploration

Week 1: Who am | and exploring our environment

Porthmeor

F 5 Cogpnition and Learning

C a

nd

Social, Emotional and Mental Health

@ Sensory and/or physical needs

. Explering environmental sounds through .
sound-matching games
using natural materials (e.g., rustling
leaves, snapping twigs, bird calls).

nature walks and

. Beginning to distinguish between different |

sounds in words through playful, rhythm-

Using gestures, signs,
join in with soun:

es.

Listening and respon

and rhymes, supported by visual cues and

ames.
-and-response acfivities in outdoor spac-

or vocalisafions to .
. thymes, and call

ding to familiar songs | e

Building confidence to parlicipate in
group sound ?ames and rhymes, with
opportunities fo lead or echo sounds in a
safe, supportive environment.

Using sound-based activiies (e.g.. drum-
ming, echo games) fo suppori emofional
expression and connection with others.

Enguging in mulfisensory phonological

activifies using natural materials (e.g..

tapping rhythms on logs, shaking seed
ods, stomping syllables).

pod ping syllabl

Supporting fine and gross motor develop-
ment through movement-based sound

based activities like coppmg syllables or repetition, fo build awareness of rhyme games (e.g.. jumping for syllables, danc-
tapping out names with sticks. and rhythm. ing to rhym 5
Stage 1 : phonological awareness
Focus Activity Environment Adult Role EYFS Link Evidence of leaming
Supporting children to Go on a “"sound walk" in | Outdoor sound-rich Children listen and re- ®  Photos/videos of children exploring and creafing sounds.

fune info environmental
sounds and rhythms
through sensory explora-
fion and movement.

the forest or garden.
Encourage children to
listen for birds, rustling
leaves, crunching foot-
steps, and echoing voic-
es. Use natural ob{ec's to

space with natural in-
struments (e.g. sticl
shakers, leaf ratties, log
drums) and guiet zones
for focused listening.

Maodel actfive listening
and sound imitation.
Encourage children to
describe and replicate
sounds using voice and
body percussion.

spond to sounds in the
environment and in spo- | *
ken language.

Observations

#®  1:1 phonics interventions/futoring

create sound pattemns ® Sound journals or adult notes on children's responses.
and rhythms.
Book: The Gruffalo
Focus Activity Environment Adult Role EYFS Link Evidence of learning

Supporting children to
explore rhyme, rhythm,
and syllables through
storytelling and move-
ment.

Read The Gruffa-
lo outdoors.

Tap out syllables in char-
acter names Use natural
materials fo act out
rhyming phrases and
create sound effects for
each character.

Gruffalo-themed out-
door trail with rhythm
stations, character
masks, and natural
props for sound play.

Emphasise ryme and
syllables during storytell-
ing. Encourage children
to repeat phrases, clap
syllables, and act out
rhyming lines.

Children begin to distin- | ®
guish between different
sounds and rhythms in .
spoken language.

Photos of children clapping syllables and acting out rhymes.
Observations of rhyme recognition and sound play.

®  Adult notes on children's engagement with story sounds.

Rhyme: | ha

ve a little drum and If you're happy and you know it

Focus

Supporting children to
develop rhythm, body
percussion, and sound
awareness through in-
teractive song and
movement.

Activity

Sing "l Have a Little
Drum" using natural per-
cussion (e.g. logs, sticks).
Follow wifl ou're
Happy and You Know I1"

Using Makaton (singin:
hangsj fsinging

Environment

Outdoor music and
movement zone with
natural insfruments,
rhythm cards, and emo-
fion-based acfion
prompts.

Adult Role

Lead songs with clear
rhythm and expressive
actions. Encourage chil-
dren to copY, adapt,
and create their own
sound patterns.

EYFS Link

Children join in with .
songs and rhymes,
showing awareness of
rhythm and sound pat-
tems.

ment.

Evidence of learning
Videos/photos of children participating in action songs.
Observations of rhythm copying and sound discrimination.

® Notes on children's emotional expression and musical engage-




Understanding the world

Focus: Identity, Belonging, and Outdoor Exploration

Week 1: Who am | and exploring our environment

Porthmeor

Cognition and Learning

Py P

and Int

Social, Emotional and Mental Health

% Sensory and/or physical needs

*  Exploring the natural environment through .

sensory observation and discover
textures, colours, sounds cutdoors).

(e.g.. noticing

*  Beginning fo make connections between .

ersonal experiences and the world around
(e.g.. recognising familiar plants, animals,

em
or seasonal changes).

adults an

Using signs, symbols, or speech to describe .
what they see, hear, and feel in the outdoor en-
vironment.

Engaging in back-and-forth exchanges with | e
5 peers about their discoveries and
experiences in nature.

Building a sense of belonging and idenhg/ by|e
exploring their place in the group and the wider
(e.g., "Who am | in this space?").

Developing emotional connections to the .

environment through calm, reflective experienc-
es (e.g., sitting quietly under a free, caring for
p\qnls%

Past and present

Focus

Supporting children to
explore personal and
shared histories through
nature-based storytell-
ing and reflective play.

Activity

Create a "memory free”.
Children hang leaves or
natural tokens represent-
ing something from their
past (e.g. "l wenf fruit
picking with my grand-
ma). Use phofo prompts
and family stories fo spark
discussion.

Environment

A quiet, reflective out-
door space with a free
or branch display, natu-
ral materials, and photo
cards showing past
events and seasonal
changes.

Adult Role

Model storytelling and
reflective language.
Encourage childrén to
share experiences and
compare “then” and
“now" using visual and
sensory prompis.

EYFS Link

Children begin to make
sense of their own life-
story and family's history.

Evidence of leamning
Photographs of memory tree contributions.
Adult notes on children's storytelling and comparisons.

Transcripts of shared family stories or child-led reflections.

People, cultures and

communities

Focus

orting children fo
explore diversity and
belonging through na-
ture-based culfural ex-

eriences and shared
raditions.

Activity

Explore fruit and plants
(cultural element) Link

to You Choose by asking
"Where would you like to
live?" and create nature
collages representing
different places and fra-
ditions.

Environment

Qutdoor cultural explo-
ration station with bas-
kets of fruits, herbs, fab-
rics, and storybooks from
different cultures.

Adult Role

Infroduce culiural stories
and songs. Encourage
respeciiul curiosity and,
discussion abouf similari-
ties and differences in
fradifions and environ-

EYFS Link

Children begin to under-
stand that there are
different countries and
ways of life.

Evidence of learning
Photos of children engaging with cultural materials.
Nature collages representing different places.

Adult notes on children's questions and reflections.

The natural world

Focus

Supporiing children to
observe, explore, and
care for the natural
world through sensory
experiences and sea-
sonal learning.

Activity

Go fruit picking or on a
forest walk. Encourage
children to observe
changes in nature, col-
lect items, and sort them
by type, colour, or size.
Link to The Gruffalo by
exploring the forest habi-
at and animal homes.

Environment

Outdoor nature trail with
baskets, magnifying
glasses, sorfing frays,
and Gruffalo-themed
Fvompis (e.g. "Can you
ind the log pile
house?").

Adult Role

Model curiosity and care
for living things. Support
children in making cbser-
wations, asking guestions,
and using descriptive
language.

EYFS Link

Children explore the
natural world around
them and begin fo un-
derstand seasonal
change and habitats.

Evidence of leamning
Nature joumals or sorting frays with collected items.
Photos of children explering and observing.

Adult notes on children's questions and discoveries.

Engaging with the natural world through
tactile, auditory, and visual sensory experiences
(e.g.. water play. leaf rubbing, sound wailks).

Developing physical awareness and coordi-
nation through movement in varied outdoor ter-
rain (e.g., climbing, balancing, navigating frails).




Mathematics

Focus: |dentity, Belonging, and Outdoor Exploration

Week 1: Who am | and exploring our environment

Porthmeor

. Cognition and Learning

C and &5

Social, Emotional and Mental Health

& Sensory and/or physical needs

® Use natural objects (leaves, stones, fruit) to
infroduce and reinforce key vocabulary
e.g. "bigger,” "smaller," “more,” "less,”
round,""smooth™)

* Encourage children fo describe what they
see, feel, and count during forest walks or
fruit picking.

®  Use number songs and rhymes in outdoor

settings (e.g. "5 Utlle Apples") to support
listening and interaction.

® Incorporate simple number-based games

pinecone_s?“}! fo promote k-and-forth

communicafion.

using natural materials (re.%. "Can you find 3
acl

Use conkers, acorns, or pebbles for subifising, | ®

counting, and

0 ind number composition (aligned
with Masfering Number Weeks 1-4).

Create number lines or fen frames using
sticks and stones to explore early number

sense.
Set up simple challenges like “"Can you .
collect 5 different leaves?” or "How many

apples fit in this basket?” to encourage
reasoning and comparison.

Use open-ended questions to support
& rﬂ( “What hggpens if we

mathematical thi
add one more?”

ing: *

Encourage independence and self-esieem
by \’wn? children responsibility (e.g. "You
are the fruit counter foday!").

Celebrate small achievemenis in group set-
&ré%seggjg. “You found 4 apples - well

Use forest school fime for mindfulness and
sensory regulafion (e.g. lying under frees,
listening 1o birds).

Infroduce calming number-based activities
Elke stacking stones or counling breaths with
eaves.

®  Use fweezers to pick up small fruits or seeds,
or thread leaves onto string to support pincer

®  Encourage number formation in mud, sand,
or with sficks on the ground.

® Creaie number frails or obstacle courses
wnhar‘wly}mbered stations (e.g. “Jump fo num-

er 317).
®  Use fruit-picking or free-climbing (where

sqlep_lo support coordination and proprio-
cepfion.

Counting song: One, two, three , look at me

Focus Activity

Suppeorling children
to develop early
number sense and
phonological

Sing the rhyme outdoors using
natural props:

One litle leaf fell from the tree,
Two lifle stones sat by my knee,

awareness through
rhythm, repefition,
and sensory en-
gagement with
numbers 1-3.

Three little birds sang just for me —
Count them now: one, two, three!
Encourage clapping or fapping
for each number o reinforce
rhythm and counting.

Environment

A nature-rich outdoor
area with baskets of
leaves, stones, and bird
visualls or sound buttons.
Include a soft mat or log
circle for group singing
and movement.

Adult Role

Model the hyme with

expressive voice and

clear rhythm. Support
children in counfing ob-
jects, clapping syllables,

Encourage repetition
and varation (e.g.
changing the items or
numbers).

EYFS Link

Children begin to devel- |*
op awareness of num-
ber through songs and
rhymes. .
They listen attentively

rhyme.

tion

Evidence of learning

Photos of children engaging with natural props during the

Observations of counting accuracy and rhythmic parficipa-

and idenﬁ@ing numbers.

and respend fo rhythm
and sound patterns in
spoken language.

Notes on children's use of number language and sound
discrimination.

Numbers

Focus

Supporting children fo
develoﬁ) early number
sense through sensoil

Activity

Sing the rhyme using real
nafural objects
Children count each set

Environment

with baskets of leaves,

QOutdoor number-rich space

siones, and bird visuals. In-

Adult Role

Model counting slowly and
clearly. Emphasise one-to-
one comespondence and

EYFS Link

Children begin to
recognise numbers 1-
3, show awareness of

Evidence of learning

®  Photos of children couniing with natural objects.

Observations of one-to-one corespondence/subifising.

ideas. Encourage clop-
ping or stepping to

match the rhythim and
uantity.

to support sequencing.

next. Support children in
creating their own nature
-based patterns. .

countiny expen‘encg us- | aloud, mafch quantities to | clude number cards (1-3), subitising. Encourage chil- quantity, and match
ing numbers 1-3. fingers, and act out the finger frames, and natural dren fo Use fingers, objects, numerals to amounts.
rhyme with movemen fen frames made from sticks | and voice fo represent num-
bers. Repeat the rhyme with ® Notes on children's verbal counting and use of fingers
variations to reinforce under- or props.
standing. props.
Numerical patterns
Focus Activity Environment Adult Role EYFS Link Evidence of learning
Suppeorting children fo | Use the rhyme to infro- Outdoor pattern station | Model the pattem usin: Children begin forecog- | ®  Photos of children creafing and extending pattems.
begin recognising and | duce a simple growing with baskets of natural voice, movement, and’ nise and create simple
creafing simple numeri- | pattern. Children recre- | items (leaves, siones, objects. Encourage chil- | patterns and under- ®  Observations of children identilying and predicting sequences.
cal patferns using nafu- | ate the patiern using twigs, petals). Include: dren fo nofice the in- stand thai quantities
ral materials andrhyth- | natural objects andex- | visual number cards (1- | crease in quantity and can increase or de- 5
mic repetition. tend it with their own 3) and rhythm prompts | predict what comes creas ®  Notes on children’s use of number language and pattern recog-

nition.




Expressive arts and design

Focus: Identity, Belonging. and Outdoor Exploration

Week 1: Who am I and exploring our environment

Porthmeor

s Cognition and Learning C and Social, Emotional and Mental Health @ Sensory and/or physical needs
-

. Children use sensory and mathematical . Children create patterns and count natu- |e Children exPress \denmyund preferences . Children manipulate small items (e.g.
vocabulary to describe their, ral items (e.g. ABAB sequences with through nature-based art (e.g. "This is my threading leaves, amanging stones), sup-
le g "l used 4 round stones," leaves and stones), supporting subifising forest picture”), building self-esteem. porting hand strength and cocrdination.

). and number composiiion.
. Calm, nature-rich environments (e.g. fruit | e Chlldran move through outdoor role play

. Children engage in imaginative forest- . Children act ouf simple number stories sorting, leaf threading) support emotional {e.g. "Jump to the apple treel"), enhanc-
themed role p\c\{ usmg anguage to nar- e.g. "3 apples fell from the tree”), rein- regulation and peer interaction. ing spatial awareness and body control.
rate and interac’ ( I'mpicking ap- orcing sequencing and problem-solving.
ples for my shop™).

Creating with materials
Focus Activity Environment Adult Role EYFS Link Evidence of learning

Exploring textures, col-
ours, and forms using
natural and open-
ended materials fo ex-
press ideas, emotions,

“Nature Collage Por-
traits" - Children use
leaves, twigs, petals,
bark, and other found
materials to create self-

Qutdoor art stafions with
baskets of sorted natural
materials (e.g., soff,
rough, colourful, large,
small). Include mirrors,

Model exploration of
materials and talk aloud
about choices. Use visual
supports and simplified
language to scaffold

Children exp\cre co\our
texture, and sh

through ser\scry nc
materials. They begin fo
express ideas and feel- | ®
ings through art and

materials.

Photographs of children engaged in creating with natural

Annotated artwork showing children’s choices and comments.

and identity. portraits or representa- frames, and trays to expressive vocabulary.
tions of people important | support composition
to them. and reflection.
Being imaginatfive and expressive
Focus Activity Environment Adult Role EYFS Link Evidence of learning

Encouraging imagina-
tive play and storytelling
through nature-based
experiences and senso-
ry-rich environments.

Forest School Story Trails -
Children follow a frail of
natural objects that tell a
story (e.g.. pinecones as
characters, leaves as
settings). In the classroom
storyteling area, children
use puppets, props, and
natural materials fo retell
familiar stories or create
their own.

Qutdoor forest school
area with storytelling
circles made from logs,
baskets of natural props,
«and visual story prompfs.

with soft lighting, sensory
«cushions, and open-
ended matericls like
fabric, wooden figures,
and nature baskets.

Model storytelling using
natural objects and
props. Encourage chil-
dren to contribute ideas
and act out parts of the
story. Use visual supports
and simplified langucge
to scaffold narative
structure. Celebrate im-
aginative confributions
and provide gentle
prompts when needed.

Children develop
pretend play and
storytelling skills. They use
props and materials to
represent characters
and settings, and begin
to sequence ideas in
play.

. Photographs of children engaging in imaginative play out-
doors and indoors.

. Annotated story maps or trails created by children.
Observations of children using props to retell or invent stories.

Notes on expressive language and namative development.

Physical development

Focus: Identity, Belonging, and Outdoor Explorafion

Week 1: Who am | and exploring our environment

Porthmeor

F - Cognition and Learning C and +» Social, Emotional and Mental Health % Sensory and/or physical needs
-t
. Children follow simple physical inshumichs . Children engage in physical ccnvmes that | e Children build self-esteem by complemg . Children use tweezers, tongs, and fingers
during outdoor number games (e. reinforce number concepts (e.g. ping physical fasks independently (e.g. climb: o pick up small fruits, thread leaves, or
"Jump to number 4," “Pick 3 cpp\es ). 5 times, placing 3 stones in o bcsket sup- mf? balancing, fruii plckmg) celebrating sort natural items, supporting hand
sdupprongg recepfive language and un- porting subifising and counting. ort and achievement. strength and coordination.
erstanding.
. Chlldrer\ solve movement-based fasks - Outdoor physical play {e . swinging, Children climb, balance, jump, and run in
. Children use language fo descnbe their g. "How many sfeps fo reach the apple walking, slretchmgfl provi es sensory input forest school seftings, enhancing core
movemems and roo s fe.g."I'm uslng the ree? ). encouragin: spm\cﬂ reasoning and supports emaotional regu\ehon ina slrenﬂh coordinafion, and spafial qwme-
tongs to pick up 5 b ernes Fvomo ng and mathematical thinking. calming, natural environment. ness fhrough nature- based movement.
expressive vocabulary and fum-faki ng.

Gross motor skills
Focus Activity Environment Adult Role EYFS Link Evidence of learning
~ Model safe movement * . PR
2‘”#3'%%5%?." élz) coor- chwe movement rails - | Forest school areawith | and encourage explora- Srhe\\r(‘jr?r? ‘é‘ZﬁE?E‘!‘ﬂﬁd Photos of children engaging in movement tasks.
gencg ihrough n?lurg- Children follow paths logs. stepping stones, fion. com ination when play- | e Observations of physical skils and persistence.
ased movement an i . .
ouldoor P\cﬁy dligned .rnarkedlwnh natural ob- | slopes, and funnels. Use simple language and They move energetical- - y
C E A s Fersonnl jects to jump, balance, visual cues fo support Iy—rurmm , jumping, N ® Notes on coordinafion and confidence..
og (independence, Visual prompts for move- i hopping, s ing, an
erss;evemﬁce following | Crawl. and sirefch. . Yisud cphalle%ges( V- [ understanding. A mg ppIng.
instructions). " to the leaf,” “crawl
under fhe branch”). Celebrate effort and
persistence.
Fine motor skills
Focus Activity Environment Adult Role EYFS Link Evidence of leaming
Enhancing dexterity and | Mini nature foolkits: N Children begin to ®  Annotated photos of children using fools.
confrol through sensory | Children use tweezers, Tables with baskets of Modeltooluse and en- | jnderstand Their own
and nature-based tasks, |scoops, and brushes to pinecones, seeds, courage exploration. needs and follow simple | @ Notes on grip, control, and engagement.
supporting REAL PE's explore and manipulate | pepbles, and tools. : routines with guidance. ’ ‘
emphasis on tool small natural items in Quiet zones for focused | Frovide hand-under- o s 165 of threadi Hi Kmaki
use, grip development, |loose parls area. exploration and fhread- hcmd suppcﬁrwhen amples of threading, cutting, or mark-making.
and precision. ing acfivifies. eeded
Scoﬂold grip and control
development.







Together We Wonder: Who Am |, Who Are You?
Porthminster Autumn Term Medium Term Planning

Overview

First hand experiences

Environment and Community

The first part of this term will focus on developing pupils'
communication, social interaction, and life skills
through nature-based and collaborative leaming.

Children will engage in forest school activities such as
den building to explore teamwork, problem-solving,
and expressive language, while becoming familiar with
classroom routines and shared spaces. Structured tasks
will support turn-taking, using AAC or visuals to express
needs, and building independence in daily transitions.

These experiences will be linked to KS2 curriculum goals
in Design & Technology, spoken language, and
personal development, with a strong emphasis on
emotional regulation and sensory awareness.

This half term, Porthminster will take part in immer-
sive outdoor learning experiences, including visits
to Trewidden Garden and regular forest school
sessions, to deepen their connection with nature
and each other. These environments will provide
rich opportunities for sensory exploration,
communication, and collaborative play.

Through activities like den building, nature trails, and
storytelling in natural spaces, children will develop
practical skills and confidence in expressing
themselves. These experiences will also support
familiarity with routines, transitions, and shared
spaces, laying the foundation for personal, social,
and academic growth.

Porthminster Class will explore their local environment
through regular visits to Trewidden Garden and forest
school, fostering a sense of place and belonging.

These experiences will help children build respectful
relationships with nature, learning to care for living
things and shared spaces. Through hands-on activities
like den building and nature-based storytelling, they
will develop an understanding of sustainability and
teamwork.

Engaging with the wider community and natural
surroundings will support their social development,
independence, and connection to the world around
them.

Our curiosity stories will be...

Our social thinking stories will be...

Our non-fiction texts will be:




Focus: Identity, Belonging, and Outdoor Exploration

Personal, Social, Emotional Development

Phase 1: Who am | and exploring our environment

Porthminster

= Cognition and Learning
-

Py lcation and Int "

Social, Emotional and Mental Health

% Sensory and/or physical needs

Using visual supports to complete learning tasks
independe )
Children use “Now and Nex!" boards, fimers, or
checklists to stay on task and complete short
adult-led activities with minimal prompting.

Applyin? calming strategies te persist with chal-
en?lng Fasks )
Children identify when a task feels tricky and use

tools like fidget aids, movement breaks, or adult
reassurance to keep going.

Expressing emotions and needs using preferred
communication methods .
Children use words, signs, symbols, or AAC devic-
es fo tell adults when They feel womied, frustrated.
or need help.

En%ugin in supported peer interactions .
Children take furns in conversation or plczf), using
scripfs, help cards, or adul facilitation o buil
confidence in social exchanges.

Reﬁognlsing and naming emotfions using visual
lools

Children use emotion charts, Bear Cards, or num-
ber scales to identify how they feel and com-
municate this to a frusted adulf.

Usln? personalised calming sirategies to self-
regulate

Clﬁldren access quiet spaces, sensory tools, or
movement breaks when they feel overwhelmed,
supported by adult modelling and gentle
prompts.

Identifyin: senmr\( needs and choosing appropri-
ate regulgllen tools 9 approp
Children nofice when they need a sensory break
and choose from a toalkif (e.g., ear defenders,
\Tovelwgh'ed cushion, tactile objécts) to feel ready
o leamn.

In self- routines

using visual steps

Children follow picture sequences or checklists to
complete fasks like dressing, toileting, or hand-
washing with reduced adult supporf.

Self regulation

Focus
Suppeoriing children to
recognise and man-
age their emotions
and impulses fhrough
reflective, nature-
based experiences.

Activity
Children co-creale a
“calm space” in the
farest using natural ma-
terials. They use emo-
fion stones, breathin:
E)rom ts, or sensory

Environment
A quiet, co-
consfructed outdoor
area with calming
textures, emotion visu-
als, and open-ended
sensory resources (e.g.,
bark, feathers, laven-

Adult Role

Model emotional vo-

c_ahular\( and regula-

fion strategies. Encour-

age children io éfienllfy
an

their feelings

Curriculum links
®  Recognise, name and deal with feelingsin | ®
a positive way

® Develop strategies for managing emations | ®
and impulses

Evidence of learning

Photographs of children engaged in collabora-
five tasks.

Observation notes on furn-taking, problem-
solving, or peer support.

Encouraging inde-
pendence and self-
awareness through
real-life tasks and sen-
sory regulafion. .

Children follow visual
steps o complete self-
care routines (e.g.,
snack prep, dressing for
outdoors) and choose
sensor'y tools to help
them feel ready to
leam.

Accessible indoor and
outdoor stafions with
visual prompts, natural
textures, and calming
tools (e.g., weighted
cushions, scenfjars).

Support children in
mck\‘nF choices and
completing roufines
with minimal inferven-
fion. Reinforce effort
and persistence.

ools to regulate during choose a sirategy that i i i i
or after group activities. | der pouches) e for thom. Y . tgméeﬁﬁngtﬂﬁgs or child reflections on
Managing self
Focus Activity Environment Adult Role Curriculum links Evidence of learning
®  Leamn how to make simple choices that ®  Photos of children completing routines inde-

improve wellbeing
®  Understand how behaviour affects others | ®

pendently

Annotated visual schedules showing steps
completed

Notes on persistence and self-awareness

Building relationships

Focus

Fostering connection
and collaboration
through shared nature-
based experiences
and supporfed peer
interaction.

Activity

Children work together

to build small shelfers or

nature art, taking turns

and sharing ideas. They
use scripts or visudls fo
supporf communica-
ion.

Environment

Outdoor and indoor
areas with open-
ended materials for
collaborative play and
visual supports for tumn-
taking and sharing.

Adult Role

Model respectful inter-
actions and scaffold
peer communication.
Celebrate teamwork
and problem-solving.

Cuniculum links
Understand how behaviour ciffects others | ®

®  Recognise and respond to the feelings of
others

Evidence of learning
Photographs of children engaged in collabora-
five tasks
Observation notes on turn-taking, problem-
solving, or peer support
Peer interaction logs or child reflections on
working with others




Focus: Identity, Belonging, and Outdeor Exploration

Communication and Language

Phase 1: Who am | and exploring our environment

Porthminster

real-ife experiences: explore new words
during nature-based activities

with peers or adglt§_su oported by scri
visudls, or adulf faciiitation.

pts,

starters, visuals, or adult promipts.

2 Cognition and Learning C ication and In i Social, Emotional and Mental Health Sensory and/or physical needs
- %

. Using visual prompts and sfructured rou- | e Expressing needs, ideas, and choices us- | e Using emofion words and visuals fo ex- . Using communication fools to request
tines to supf)oﬁr listening and attention: ing prefeired communication methods: gress feelings: use emofion charts, Bear sensory regulafion strategies: ask for
children follow “Now dnd Next" boards or use speech, signs, symbols, or AAC fo ards, or swm&)\e phrases fo share how movement breaks, sensory items, or quiet
visual insiructions o stay engaged in communicare during play. roufines, or they feel and what ihey need. spaces u;lngﬁthe\rpreferred method of
adult-led communicafion tasks. group aclivities. communicdtion.

- . Taking turns in conversation and respond- | ® Participating in supporfed discussions . Describing sensory preferences through

. Building vocabulary through sensory-rich, ing fo others: engage in short exchanges about experiences and choices: reflect sfructured language activities: explore

on activilies or decisions Using senfence

and name texiures, sounds, or movements
they enjoy using descripfive waords an
visuals.

Focus

Supporfing children to
engage with stories,
insfructions and peer
interactions through
nature-based and curi-
osity-led experiences.

Activity

Children follow story
trails cutdoors using
'You Choose' prompts
and visual cues to listen,
respond and make
choices

Environment Adult Role
Outdoor storytellin,
stations with natural
seafing, visual prompts,
and sensory props

5 and use simplifie
linked to EPIC texts.

Model acfive listening
lified lan-

guage and visuals to

support understanding.

Curiculum links
Listen and respond appropriately
Follow instructions

Engage in conversations

Evidence of learning
Photos of starytelling
Transcripts of child speech or AAC use

Adult observations

Speaking

Focus

Encouraging children to
express ideas, choices
and feelings fhrou

supported storyteling/

Activity

To use ﬁ)mps and visuals
ta retell stories or describe
choices during forest

Environment Adult Role

Storyteling areas with | Model expressive lan-

open-ended materials, | £
mirrors, and visual sen- o

tence starters. r visuals.

uage and scaffold sen-
ence building using AAC | ®

Curriculum links
Use spoken language to express ideas

Develop vocabulary

Evidence of learning

Photos of children completing routines inde-
pendently

Annotated visual schedules showing steps com-

rangements to pro-
mote interaction. Share social thinking

texts

visuals, sentence starters) to express ideas
and needs

reallife tasks. school and cldssreom &  Farlicipate in discussicns pleted

acfivities. Notes on persistence and self-awareness

Social Thinking
Focus Activity Environment Adult Role Curriculum links Evidence of learning
Supporting children to | Use collaborative Model appropriate . . ken| vills h Photos of children engaging in shared activi-
communicate effec- games, partner tasks, Designated communi- | social language, scaf- [ieve' op;po en cmgucge; sl: g)ugr ties
tively and share space | and shared storytelling | €ation zones or hot fold peer interactions ;J;ﬁ ured conversalion and collaboraiive
with peers during struc- | to encourage turn- spots with visual sup- using AAC or scripls, Annotated visual schedules showing steps
tured and unstructured | taking, joint attention, | Ports. sensory-iriendly | and facilitate group ® Farficipate in group discussions, taking completed with peers
activities. and expressive commu- | shared spaces, and engagement through tums and listening fo others
icat flexible seating ar- i
rication. 9 gentle prompting. ®  Use communication strategies (e.g. AAC, Observafional notes on communication

attempts and social engagement




Literacy

Focus: Identity, Belonging, and Qutdoor Exploration

Phase 1: Who am | and exploring our environment

Porthminster

&

Cognition and Learning

P

and

w» Social, Emotional and Mental Health

% Sensory and/or physical needs

®  Using visual supports and multisensory cues
to engage with early reading and writing

fasks.

® Building confidence in mark-making and
phonics through structured, repetitive rou-

fines.

®  Expressing ideas through shared reading
and storytelling using words, signs, or sym-

bols.

® Responding to stories or texts by pointing,
commenting, or using sentence starters.

Choosing books or wiiting tools that re-
flect personal interests or emofions.

Using stories to explore feelings and build
empathy through discussion or role-play

®  Accessing literacy through tactile books,

large mark-making tools, or movement-
based phonics.

®  Using adapted materials (e.g., sloped

boards, sensory pens) to support wiiting and
engagement..

Comprehension

Focus
Supporting children to
understand and re-
spond fo texts through
sensory and confexfu-
al experiences.

Activity

Children explore 'You
Choose' books and
EPIC texts using props.
role-play and nature-
based seftings.

Environment

Qutdoor word hunts,
labelled stafions, and
visual word banks.

Adult Role

Model comprehension
strategies and link texts
fo real-life experiences.

Curriculum links
Demonstrate understanding of texts
Respond to questions

Retell stories

Evidence of leamning
Photos of reading engagement
Notes on responses

Child reflections in individual learming journal

Word reading

Focus Activity Environment Adult Role Curriculum links Evidence of learning
Building confidence in | Children match words Accessible indoor and ® Recognise and read common words Photos of word reading tasks
recognising and read- |t objectsin nature, use | outdoor stations with | Support decodingand |8 Apply phonics knowledge Annotated word banks
ing words through labels in forest school 7:33#&'”&%’%:9?«'?#5' recognition using phon- . X )
multisensory and con- | and explore Accelerat- | tgols (e.q., weighted ies visuals and repeti- Accellerated Reading programme Adult observations
textual approaches. | ed Reader texts. cushions, scenf jars). fion. ® Read Wiite Inc where applicable STAR reading tests
®  EPIC reading system
Writing
Focus Activity Environment Adult Role Curriculum links Evidence of leaming
Fr?ék?r‘#é:’g;ndg rqqrr‘k- I_Cthildren W{jte mrbflsa . Wr\"ring‘ sTinTilons‘yvifh Mudelmfp’hng a'nd ol ®  Use wrting to communicate ideas ® Samples of wiiting
ists or captions linked to | natural focls, clip- support fine motor skills iting i i
gg’nos‘(‘)% e"%jgpi'een%re’(g forest sch%ol‘lcsks_ or boards, and senF;ory wil hpcdapred tools. ® Formletters *®  Photas of witingin action
You Choose' choices. | writing prompts. ®  Write for purpose ®  Adult notes on progress
Writing fool kifs ready . . L
available ® Letter join resources where applicable ®  Leaming joumnals
Indoor/outdoor writin:
opportunities 9 * Scrafch




Understanding the world

Focus: Identity, Belonging, and Outdoor Exploration

Phase 1: Who am | and exploring our environment

Porthminster

. Cogpnition and Learning [of and %= Social, Emotional and Mental Health & Sensory and/or physical needs
-
®  Exploring seasonal changes and plant life ®  Asking and answering questions about ®  Building curicsity and confidence through ®  Engaging with natural textures, smells, and
cycles during a visit to Trewidden Gardens, plants, habitats, and history using words, outdoor exploration and supported group sounds in the garden through guided sensory
;upp?rfe? by visual prompts and hands-on signs, or symbols during the garden visit. activities at Trewidden Gardens. walks and factile activifies.
Invesligation. ®  Sharing observations and ideas with peers o Reflecting on the visit and expressing prefer- |®  Using adapted tools and movement-based

Comparing past and present gardenin
fools and fradifions through sensory explora-
fion and storytelling.

and adults using sentence starters, visuals, or
AAC fools.

ences or feelings using emotion charts,
drawings, or simple senfences.

fasks fo explore the environment in a way
that supports regulafion and access.

Past and present

Focus
Exploring changes

Activity

Environment Adult Role

Cuniculum links

Evidence of learning

over time through sto- | Children compare old | Nafure-based history || 0 ®  Understand changes over fime . Photos of exploration
telling and sensor and new tools or fradi- | stations with artefacts, .
rytelling v | ' ; vocabulary linked o |e ¢ tand t
refact fions during forest photos and tactile " ompare past and presen - Child 1
aretacts. : past/present with con- lid comments
school and storytelling | props. .
sessions. text and link past to i
present through stories. . Adult observations
People, cultures and communities
Focus Activity Environment Adult Role Curriculum links Evidence of learning
Building awareness of | Children visit Trewidden | Outdoor and indoor Facilitate discussions " .
community and diver- | Gardens and explore areas with cultural and modelrespectful  |®  Leam about local and global communities | Photos of visits
sity through local visits | fraditions through sen- | props, maps and na- interactions. ®  Explore similarifies and differences e Chid reflections
and shared experienc- | sory play and storytell- | ture-based prompts. P
es. Ing. ®  Adult hotes on engagement
Take part in nature frails
whilst on the frip. ®  Communication with parents /carers
The natural world
Focus Activity Environment Adult Role Curriculum links Evidence of leaming
Encouraging curiosity | Children investigate Sensory-rich outdoor Model observation and . o
and observation plants, habitats and areas with magnifiers, | questioning ®  Explore the natural world ® Photos of investigations
through nature-based | weather during forest sorfing trays and na- Scaffold descriptive o Make observations e Nature jounals
exploration. school and garden ture journals. language I
visifs. Explore the school ® Describe changes ®  Aduli observations

Children forage for ap-
ples, pears from school
grounds.

environment and wif-

over fime.

ness how it is changing

Mathematics

Focus: Identity, Belonging, and Outdoor Exploration

Phase 1: Who am | and exploring our environment

Porthminster

. Cognition and Learning C and == Social, Emotfional and Mental Health & Sensory and/or physical needs
-—n
®  Exploring number relationships ondfuﬂems ®  Expressing mathematical thinking usin: Buﬂdin% confidence and persistence ®  Engaging with maths through factile re-
through real-life tasks like sorting natural ob- waords, signs, or symbols during collaborative through low-pressure, exploratory maths sources, movement-based counting, and
jects or counting steps on a frail. problem-solving and number talks. Iask? using natural materials and real-world adapted tools for sorting and measuring
®  Using concrete manipulatives and visual . Ask\’n% and answering questions about con esz. . . Using sensory-friendly environments and flexi-
models to build fluency in subitising, com- uantity, shape, and pattemn using sentence [®  Reflecting on Iec[nm? and celebrating small ble seating to support regulation and access
paring, and composing numbers. starters and visual supports. successes using visual feedback tools and during maths activifies.
peer encouragement.
Number
Focus Activity Environment Adult Role Curriculum links Evidence of learning
Building number fluen- | Children count natural | Outdoor maths stafions - i
orih 9 ) ; \ r : Model counting strate- . Count, compare and compose num: . Photos of counting tasks
y through real-life objects, compare with manipulatives, N d 1t subili bers .
and sensory tasks. quantities and explore | number lines and visual gies and support subifis- - . * Annatated number Ines
ing and comparison. . Understand number relationships - Adult notes

number patterns out-
00rs.

prompts

Link to foraging fruit
(child-ed)

Contextual maths

Focus
Applying maths in
meaningful contexts
through nature-based
exploration.

Activity
Children measure, sort
and seqguence during
forest school and real-
life taisks.

Environment
Outdoor areas with
measuring tools, sort-
ing trays and visual
instructions.

Adult Role
Suppeort problem-
solving and model
mathematical lan-
guage.

Curriculum links

. Apply maths in context
. Solve problems
. Describe patterns

. White rose 1 minute maths app (fluency)

Evidence of learning
Photos of contextual tasks
Child reflections
Adult observations




Focus: Identity, Belonging, and Outdoor Exploration

Expressive art and design

Phase 1: Who am [ and exploring our environment

Porthminster

. Cognition and Learning Ci and «= Social, Emotional and Mental Health & Sensory and/or physical needs
-

*  Exploring colour, texiure, and form through | ®  Expressing ideas and emotions through arf ®  Using art as a tool for emotional regulation . Engcging with tactile, visual, and movement-
open-ended arf tasks using natural materials using words, signs, or symbols alongside visu- and self-expression, supported by calming based art acfivifies using adapted tools and
and sensory prompfs. al supports. materials and reflective spaces. sensory-fiendly materials.

Building creative confidence by revisiting ®  Collaboraiing on shared creatfive projects ®  Building self-esteem through celebrating ®  Accessing expressive tasks through flexible
familiar techniques and experimenting with and using schipts or prompts to describe effort, uniqueness, and personal meaning in seating, varied surfaces, and choice-led
new fools in a low-pressure environment. choices and processes. creative work. exploration.
Creating with materials
Focus Activity Environment Adult Role Curriculum links Evidence of learning

Exploring fexture, col- | Children create collag- | Art stafions with sorted | Model exploration and .

our and form through | es, sculptures or por- materials, mirors an celebrate uniqueness in | ®  Explore materials ®  Photos of artwork

open-ended, nature- | fraits using natural ma- | sensory prompts. creative choices.

based ar. rials. ®  Expressideas ®  Child comments

®  Make independent choices ®  Adult annotations
®  Access Art ® Sketch book leaming
Being imaginative and expressive
Focus Activity Environment Adult Role Curriculum links Evidence of learning

Encouraging storytell- | Children act out stories | Storytelling areas with | Model namrative lan- . .

ing and role-play using props, puppets open-ended materials. | guage and scaffold ®  Use props and materials fo fell stories ®  Pholos of role-play

through sensory and and natural objectsin | visual prompts and imaginative play. - . . . . .

nature-based experi- | forest school and class- | calming spaces Express emotions and ideas Transcripts of storytelling

ences.. reom. Small world play op- ®  Adult observafions

portunities.
®  Video recording/ talking tins
Design Technology
Focus Activity Environment Adult Role Cumiculum links Evidence of learning

Exploring collaborative | Children work in small Outdoor forest school | Facilitate safe tool use, Apply practical skills to design and build | e Photos of completed dens and group col-

design and construc- | groups fo plan, gather | area with access fo scaffold feamwork and structures using natural materials laboration.

tion through den build- | materials, and build a sticks, logs, tarpaulins, | problem-solving, model

ing in a forest schocl den using natural re- ropes, pegs, and natu- | planning and evalua- . Evaluate ideas and outcomes collabo- | e Pupil voice notes or symbols showing plan-

sefting. sources and simple ral loose parts. tion language. ratively, adapting designs as needed. ning and reflection.

tools.
Use tools and materials safely and with | e Observations of tool use, teamwork, and
increasing independence. problem-solving.

Physical Development

Focus: Identity, Belonging, and Qutdoor Exploration

Phase 1: Who am | and exploring our environment

Porthminster

awareness by practising footwork patfierns
and static poses with adult modelling

games that encourage tumn-taking and ex-
pressive physical communication.

supported by calming routines and peer
encouragement.

™ Cognition and Learning [of ication and Int i 2= Soclal, Emotional and Mental Health & Sensory and/or physical needs
-

& Developing coordination and balance ®  Following multi-step movement instructions ®  Building confidence and perseverance ®  Accessing movement fasks through adapted
through structured movement sequences using visual cues, gesture, or simplified lan- through low-pressure physical challenges equipment, varied surfaces, and sensory-
using Visual prompts and repetition. and movement-based play. fiendly environments.

®  Building movement fluency and bod ®  Engaging in paired or group movement ®  Using physical activity as a regulation fool, ®  Exploring balance and coordination through

tactile, hylhmic, and movement-based ac-
nvme's that support regulation and engage-
ment.

Gross motor skills

Focus
Developing coordina-

Activity
Children follow move-

Environment
Forest school areas

Adult Role
Model safe movement

‘Cuniculum links

Evidence of leamning

Photos of movement fasks

fion and balance ment frails, balance on | with varied suriaces, | and encourage persis- |®  Real PE personal core
through movement- logs and practise foot- | visual prompts and tence - . Adult notes on progress
- ® Demonstrate coordination and balance " "
based exploration. work pattemns outdoors. | movement stations. . Child reflections
®  Move confidently

Fine motor skills

Focus

Activity

Envirenment
Indoor and outdoor

Pofion table

Adult Role
Model tool use and

Cuniculum links
Use tools with control

Evidence of learning

; . Children use tweezers, ; i " i ®  Photos of fine motor tasks
stations with tactile scaffold grip develop-
Building dexderity and brushes and adapted materials and fine mo- | ment. o P Develop hand strength and precision
control through senso- [0 explore and . ®  samples of work
ry and realife tasks tor challenges.
- create. " "
Tuff fray explorations *®  Adult observations




Schematic Play

Opportunities for schematic play (e.g. rotation, up and down, transporting) are embedded for
children who learn through repeated patterns. This supports cognitive development, motor skills,
and emerging literacy.

ul
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Enclosing Enveloping Orientation Positioning

Trajectory Rotation Connection Transporting

Assessment

* Formative assessment: daily observations, Tapestry journals, EHCP targets.
¢ Summative assessment: SEN tracker and Engagement Model for pupils working at pre-key stage
standards.
 Progress is tracked termly as emerging, developing, secure across:
- Core subjects
- Life skills
- Communication and interaction
» Parents are kept informed through regular reports, meetings, and shared learning journals.



Integration

All of our children are valued members of the wider school community and have regular opportunities to access the school, its grounds and the local area. The
level of integration that each child experiences is based on their age and level of need.

Mainstream inclusion

Inclusion walks

In the unit

Around the wider grounds

Around the local area

Some children in our ARB join their
mainstream peers for playtimes and
formal learning e.g. daily phonics or
PE sessions. The subjects that they
join in with will be chosen according
to their interests and academic
ability. Older children can often join
these lessons independently and
some do so with the support of an
adult.

Children are supported to access
different parts at the unit at different
times of the day e.g. the playground,
kitchen and sensory room. During
these times we teach children key
skills that they will need in order to
go further afield. These include
holding hands with an adult, using
key symbols and transitioning calmly
to the next location or activity.

Once children are able to access
different areas around the unit, we
ensure that they regularly have
experiences in the wider school
grounds. This may involve walking
with a peer and an adult around the
school buildings, to the forest school
area or to play with their peers on the
playground.

We explore the local area with
children, following their interests and
the topics that they are covering in
class. Regular walks to the train
station, post box and into town
support children’s life skills. Children
are taught how to safely board the
minibus and take short trips around
the local area before venturing
further afield.

Integration

Children are valued members of Pensans Community Primary School. Their inclusion is planned
carefully to balance challenge and support.

* Mainstream Inclusion: phonics, PE, assemblies, and topic learning where appropriate.
« In the ARB: playground, kitchen, sensory spaces, and structured routines.
* Around the School: Outdoor Learning, joint playtimes, and shared events.
 In the Community: local visits (shops, post office, library, train station) to develop real-life

independence skills.




